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Abstract
English language learners are presented with a 
large number of texts during their academic stud-
ies. Certainly, the awareness and utilization of ap-
propriate reading strategies can help them to be 
successful readers in addition to increasing their 
reading motivation and comprehension. The pres-
ent study was an attempt to determine the effect 
of the length of academic setting on the language 
learners’ choice of reading strategies. To do so, 48 
freshmen and sophomores (first group) and 48 ju-
niors and seniors (second group) all EFL learners 
at Vali-e-Asr University of Rafsanjan were given 
the Survey of Reading Strategies (Mokhtari & She-
ory, 2002). The data thus gathered was tabulated, 
analyzed and interpreted based on the instructions 
of the questionnaire as well as inferential statistics. 
The results of the study showed significant differ-
ences between the two groups both at the level of 
using single strategies and the overall strategy use, 
confirming the relative effectiveness of the length 
of exposition to academic settings on the language 
learners’ choice of reading strategies.
Keywords: English language learners, reading 
strategies
Introduction
Anderson (2003) states that reading is “the most 
important skill to master for most of the learners of 
English in order to ensure success in learning.”(p.2).
Despite the importance of the reading skill, many 
language learners suffer from a poor performance 
which in turn is due to inefficient approaches to 
reading different texts. This problem has led to 
many studies to discover the strategies that success-
ful readers use while reading or the effect of teaching 
reading strategies on their success in reading. Read-
ing strategies are cognitive or metacognitive actions 
that individuals use consciously or automatically to 
access a text (Macaro, 2003).According to Paris and 
Jacobs (1984), skilled readers use a variety of strat-
egies and check their understanding of the text as 
they read; however the poor readers seem oblivious 
to these strategies and the need to use them. Also, 
Uzuncakmak (2005) and Rokhsari (2012) revealed 
that successful readers use a large number of strate-
gies. In the case of EFL learners who are exposed to 
a variety of textbooks including unknown vocabu-
laries and expressions, awareness of these strategies 
can improve reading comprehension. To make the 
students aware of effective reading strategies, teach-
ers play a crucial role in both introducing materi-
als to read and strategies to improve their reading 
comprehension. The present study was an attempt 
to find out whether the length of exposure to the ac-
ademic setting can lead to a significant difference in 
the use of reading strategies. 
Purpose of the study
The present study tried to answer the following 
questions:
1. How frequent do the students of the first two 
years (first group) compared with those of the sec-
ond two years (second group) of a 4 year academic 
setting use different reading strategies?
2. What type of reading strategies (global, prob-
lem solving and support) are used more frequently 
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by the first and second groups?
3. Is there a significant difference between the 
reading strategy use of students in the first and sec-
ond groups?
Literature Review 
According to a study by Anastasiou and Griva (2009), 
poor readers were less aware of the more sophisticat-
ed cognitive strategies. Also, in comparison with good 
readers, they reported a limited number of meta-
cognitive strategies. Wright and Brown (2006) in a 
study showed that strategy instruction could increase 
the students’ confidence in their own reading abili-
ties. However, according to soleimani and Hajghani 
(2013), strategy training raises the students’ aware-
ness of reading strategies and it may encourage stu-
dents to use more strategies; however, it doesn’t have 
any influence on improving reading performance.
A number of Studies have been done on the 
awareness and use of reading strategies by students. 
Martinez (2008) assessed the metacognitive aware-
ness of reading strategies among Spanish ESP stu-
dents. The result of the study showed that there was 
a moderate to high overall use of reading strate-
gies .Also, the students reported higher use of prob-
lem-solving and global reading strategies. Munsa-
korn (2012) showed that EFL learners were highly 
aware of reading strategies. Also, no significant dif-
ference was found among the students with differ-
ent length of English learning experience. However, 
the results of a study by Amer et al. (2010), who in-
vestigated the use of online reading strategies, indi-
cated a significant difference between first year stu-
dents and fourth year ones only in global strategies. 
Malcolm(2009) studied the strategy use of 160 first 
year and fourth year medical students. A significant 
difference was found in their reported use of meta-
cognitive strategies. Zhang and Wu (2009) examined 
metacognitive awareness and reading strategy use of 
Chinese senior high school students. He found out 
that they used reading strategies at a high frequen-
cy level. Also, the high proficiency students outper-
formed the intermediate and low proficiency stu-
dents. Alsheikh and Mokhtari (2011) examined the 
perceived use of reading strategies by Advanced Ar-
abic native speakers in reading texts in Arabic and 
English. The result revealed most of the participants 
use a higher rate of reading strategies when read-
ing English than when reading Arabic. In addition, 
the effect of using reading strategies on comprehen-
sion was investigated by a number of studies such 
as Karbalaee Kamran (2013), who found out a sig-
nificant and positive relationship between learners’ 
overall and also global and problem solving reading 
strategy use and their reading comprehension test 
scores. But no significant relationship was found be-
tween the students’Support reading strategy use and 
their scores.
Methodology 
Participants
The participants of this study were 96 students ma-
joring in English language literature and transla-
tion at Vali-Asr University of Rafsanjan. Of the 96 
subjects,77 were female and 19 were male. Half of 
the subjects were in the first 2 years of their aca-
demic study(first group) while the next half were 
spending the last 2 years of their 4 year undergradu-
ate program (second group) making 2 groups of 48.
Instruments
Survey of reading strategies (Mokhtari & Sheory, 
2002) was the main instrument in this study. It in-
cludes 30 items and uses a 5 point Likert scale that 
ranges from 1(I never or almost never do this) to 5 
(I always do this).Three categories namely, Global 
reading strategies(GLOB), Problem solving strate-
gies (PROB), and Support reading strategies (SUP) 
are measured through this survey. The survey sug-
gests 3 levels of strategy uses namely, low (mean 2.4 
or lower), medium (mean 2.5- 3.4) and High (mean 
3.5 or more).The instrument has a well- established 
validity and reliability (Alpha=.93).
A short background questionnaire was also given 
to the participants to make sure they had never been 
taught the reading strategies in language classes.
Procedures
After administering the background question-
naire and making sure about the subjects’ lack of 
attendance in language classes aiming at teaching 
reading strategies, the Survey of Reading Strate-
gies was given to both groups. The survey measures 
three categories of reading strategies, namely Glob-
al Reading Strategies, Problem Solving Reading 
Strategies and Support Reading Strategies. They 
were instructed to read the 30 items of the survey 
and circle the number which best described their 
perceived use of reading strategies. The data was 
then gathered and tabulated .Both descriptive and 
inferential statistics were used in the analysis and 
interpretation of the data. 
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Results and Discussion 
To answer the first two research questions, the 
responses of both groups were examined in terms 
of the individual reading strategies as well as 
the three major categories. Applying Mokhtai 
& Sheorey’s levels for strategy use, as shown in 
table 1, the first groups’ overall use of reading 
strategies was moderate (3.33), while the second 
group proved high (3.55).The first group’s use of 
global, problem solving and support strategies 
were medium (3.17), medium (3.33) and high 
(3.57) respectively, while the results for the sec-
ond group was high level (3.80). Table (1) shows 
the mean scores of the two groups in using in-
dividual reading strategies and figure(1) com-
pares the main categories of strategy use by the 
two groups. 
The result is in line with a study by Amer 
(2010) who found out that fourth year students 
used more global reading strategies than the 
freshmen.
Figure 1. Mean scores of major categories of strategies in two groups
To answer the third research question, t-test was 
used. As indicated in table 2, there is a statistically 
significant difference between the means of the first 
and second groups in global and support strategies, 
while the difference regarding the problem solving 
strategies is not significant. In addition, as the table 
shows the two groups proved significantly different 
based on the total use of strategies
Conclusion
As elaborated above, the results of the study indicat-
ed a significant difference between the overall means 
of the two groups as well as their means in two ma-
jor categories namely, global and support. The first 
group are medium users and the second one are 
among the high users, but the difference between the 
two groups’ overall means is not so considerable i.e. 
(3.33 and 3.55). 
Rohani (2014) concludes that teaching reading 
strategies improves the reading comprehension score 
and reading motivation. Resultantly, teachers are 
highly advised to allocate part of the class time to fa-
miliarize the language learners with effective reading 
strategies. The result of this study indicated the ef-
fectiveness of the length of exposure to the academic 
settings in the language learners’ use of reading strat-
egies. Needed to say that the present study mainly 
focused on the effect of academic education on the 
readers’ choice of strategies while further studies are 
needed to prove the relative success of the longer ex-
posure to such a setting. Changes in the use of strate-
gies can be partly due to the direct instruction of such 
strategies in reading comprehension courses as men-
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tioned in the relevant syllabus. If so, the results of the 
study somehow confirm that of Cekiso (2012) which 
proved that explicit instruction in the use of reading 
strategies leads to increased use of reading strategies. 
Global Strategies 1st 2nd
mean mean
1. I have a purpose in mind when I read. 3.38 3.69
3. I think about what I know to help me understand what I read. 3.52 3.83
4. I take an overall view of the text to see what it is about before reading it. 3.33 3.98
6. I think about whether the content of the text fits my reading purpose. 3.02 3.88
8. I review the text first by noting its characteristics like length and organization. 3.13 3.73
12. When reading, I decide what to read closely and what to ignore. 3.42 4.02
15. I use tables, figures, and pictures in text to increase my understanding. 2.92 3.63
17. I use context clues to help me better understand what I am reading. 2.73 3.73
20. I use typographical features like bold face and italics to identify key 
information. 3.35 3.75
21. I critically analyze and evaluate the information presented in the text. 3.27 3.63
23. I check my understanding when I come across new information. 3.44 3.96
24. I try to guess what the content of the text is about when I read. 3.08 3.92
27. I check to see if my guesses about the text are right or wrong. 2.65 3.79
Total 3.17 3.80
Problem Solving Strategies
7. I read slowly and carefully to make sure I understand what I am reading. 3.40 3.58
9. I try to get back on track when I lose concentration. 3.50 3.60
11. I adjust my reading speed according to what I am reading. 3.29 3.33
14. When text becomes difficult, I pay closer attention to what I am reading. 3.63 3.63
16. I stop from time to time and think about what I am reading. 3.21 3.10
19. I try to picture or visualize information to help remember what I read. 3.19 3.17
 25. When text becomes difficult, I re-read it to increase my understanding. 3.48 3.54
28. When I read, I guess the meaning of unknown words or phrases. 2.98 3.25
Total 3.33 3.40
Support Strategies
2. I take notes while reading to help me understand what I read. 3.75 3.48
5. When text becomes difficult, I read aloud to help me understand what I read. 3.69 3.12
10. I underline or circle information in the text to help me remember it. 3.96 3.71
13. I use reference materials (e.g. a dictionary) to help me understand what I read. 3.65 3.48
18. I paraphrase (restate ideas in my own words) to better understand what I read. 3.71 3.31
22. I go back and forth in the text to find relationships among ideas in it. 3.69 3.27
26. I ask myself questions I like to have answered in the text. 3.52 3.42
29. When reading, I translate from English into my native language. 3.44 3.19
30. When reading, I think about information in both English and my mother tongue. 2.77 2.85
Total 3.57 3.31
Overall mean of all strategies 3.33 3.55
Table 1: Mean scores of first and second group
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Strategies Group N Mean df t P
Global 1st 48 -.63817 12 -8.653 .000
2nd 48
Problem
 Solving
1st 48 -.06706 7 -1.568 .161
2nd 48
Support 1st 48 .26166 8 4.099 .003
2nd 48
Total 1st 48 -.21593 29 -2.646 .013
2nd 48
Table 2. Mean differences between 1st and 2nd group students
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